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Abstract

This study examined the work-life balance of female lecturers-
on-hourly-basis (LOHB), focusing on their professional profiles,
the impact of work on personal life, personal coping practices,
and the relationships among selected work-related factors and
work-life balance indicators. Specifically, it considered
teaching loads, number of subject preparations, frequency of
interaction with co-workers, and frequency of interaction with
immediate superiors. A quantitative descriptive-correlational
research design was employed, involving 102 female LOHB as
respondents. Data were gathered through a structured
questionnaire covering the respondents’ professional profiles,
work impact on personal life, and personal coping with work-
life balance. Frequency and percentage, weighted mean, and
Pearson product-moment correlation were used to analyze the
data. Results showed that most respondents handled 24 to 27
teaching units and prepared three to four subjects. The overall
weighted mean for work impact on personal life was 3.25,
interpreted as Always and Very Good, while personal coping
obtained a weighted mean of 3.21, interpreted as Often and
Good. Correlation analysis revealed that teaching loads, co-
worker interaction, and interaction with immediate superiors
had no statistically significant relationships with either work
impact on personal life or personal coping. However, the
number of subject preparations demonstrated significant
negative relationships with both variables. These findings
indicated that although the respondents generally maintained
a favorable level of work-life balance and demonstrated good
coping practices, the number of subject preparations remained
an important factor associated with their work-life
experiences. The study emphasized the importance of
managing teaching assignments and subject preparations to
promote lecturers’ personal well-being and professional
effectiveness.

Keywords: coping practices, female lecturers, subject
preparations, teaching loads, work-life balance

INTRODUCTION

Balancing work and personal life has become an increasingly
significant challenge for women lecturers employed on an
hourly basis (LOHB) in higher education institutions. Despite
their important contributions to teaching, student
development, and institutional academic goals, these women
often experience employment conditions characterized by
irregular work schedules, limited employment benefits, and
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demanding workloads that may be comparable to, or even
greater than, those of full-time faculty members. In addition
to their professional responsibilities, many are expected to
manage multiple teaching assignments, prepare for different
subjects, pursue other employment opportunities, and fulfill
family obligations, including childcare, household
management, and caregiving. These overlapping
responsibilities may result in physical exhaustion, emotional
strain, and difficulty allocating sufficient time for personal
needs and family life.

The challenges experienced by women LOHB are further
compounded by the demands of balancing professional
expectations with traditional gender roles, which often place
a disproportionate share of domestic and caregiving
responsibilities on women. Consequently, their capacity to
maintain work-life balance may be affected not only by the
number of hours they teach but also by the number of
subject preparations, the availability of workplace support,
and their opportunities to exercise control over their
schedules.

Although coping strategies such as effective time
management, personal discipline, family support, collegial
relationships, and professional development may help them
manage competing responsibilities, these strategies may be
insufficient when employment arrangements remain
unstable and institutional support is limited.

These circumstances demonstrate that work-life balance
among women LOHB should not be regarded solely as an
individual responsibility but also as an institutional and
societal concern. From a Gender and Development (GAD)
perspective, understanding their experiences is essential to
recognizing gender-related inequalities in academic
employment and promoting more inclusive working
environments.

Examining their professional circumstances, the impact of
work on their personal lives, and their coping practices may
provide valuable insights into the factors associated with
their overall well-being. Such understanding can inform
institutional initiatives, including equitable workload
distribution, flexible scheduling, wellness and psychosocial
support programs, professional development opportunities,
and mentorship mechanisms. Ultimately, recognizing and
addressing the work-life challenges of women LOHB can
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contribute to their personal well-being, professional
empowerment, and sustained contribution to the quality of
higher education.

Statement of the Problem

This study aimed to identify the relationship between the
profile and the work-life balance amonglecturers-on-hourly-
basis faculty of NEUST. Specifically, it aimed to answer the
following questions:
1. How may the profile of the respondents be
described in terms of:
number of teaching loads handled;
number of subject preparations;
frequency of interaction with co-workers; and
frequency of interaction with immediate superiors?
How may the work-life balance of the respondents
be described in terms of:
work impact on personal life; and
personal coping with work-life balance?
Is there a significant relationship between the
profile of the respondents and their work-life
balance?
4. Whatimplications may be taken from the results of
the study?

Moo o

wo e

MATERIALS AND METHODS

Research Design

The study employed a quantitative descriptive-correlational
research design to determine the work-life balance of female
lecturers-on-hourly-basis (LOHB). The descriptive
component was used to determine the respondents’ profile
in terms of the number of teachingloads handled, number of
subject preparations, frequency of interaction with co-
workers, and frequency of interaction with immediate
superiors. It also assessed their work-life balance in terms of
work impact on personal life and personal coping with work-
life balance. Meanwhile, the correlational component was
utilized to determine whether significant relationships
existed between the respondents’ profile variables and the
two dimensions of work-life balance. The descriptive-
correlational design was appropriate because the study
examined existing conditions and relationships among
variables without manipulating or introducing an
intervention [1]

Respondents of the Study
The respondents of the study consisted of 102 female

lecturers-on-hourly-basis (LOHB) who were employed in
higher education institutions. They were selected as the
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primary sources of information regarding their professional
responsibilities, workplace interactions, and experiences in
managing work-life balance. The respondents were described
according to the number of teaching units handled, number of
subject preparations, frequency of interaction with co-
workers, and frequency of interaction with immediate
superiors. These characteristics served as the profile
variables examined in relation to their work-life balance.

Procedures

The study utilized a structured questionnaire as the primary
data-gathering instrument. The questionnaire consisted of
three major parts. The first part gathered information about
the respondents' profile, particularly their number of
teaching loads handled, number of subject preparations,
frequency of interaction with co-workers, and frequency of
interaction with immediate superiors. The second part
assessed the respondents’ work-life balance in terms of
work impact on personal life. It consisted of ten statements
that examined their ability to fulfill teaching responsibilities
while maintaining personal, family, social, and health-related
commitments. The third part focused on personal coping
with work-life balance. It also consisted of ten statements
that assessed their fulfillment in teaching, satisfaction with
workplace support, compensation, recognition, job security,
professional development, workload management, teaching
autonomy, and overall work experience. The responses were
evaluated using weighted means and verbal descriptions,
including Sometimes, Often, and Always, to determine the
extent to which the respondents experienced the identified
conditions.

Statistical Treatment

The data gathered were analyzed using appropriate
descriptive and inferential statistical techniques. Frequency
and Percentage. These were used to describe the profile of
the respondents in terms of the number of teaching loads
handled, number of subject preparations, and frequency of
interaction with co-workers and immediate superiors.
Weighted Mean. This was utilized to determine the extent of
work impact on personal life and personal coping with work-
life balance. The computed weighted means were
interpreted using the corresponding verbal descriptions to
identify the respondents’ overall assessment of the two
dimensions. Pearson Product-Moment Correlation
Coefficient (Pearsonr). This was employed to determine the
significant relationships between the respondents’ profile
variables and their work-life balance in terms of work
impact on personal life and personal coping with work-life
balance. The significance of the relationships was examined
using the two-tailed significance values at the 0.05 level of
significance.

Page 82


https://www.irjweb.com/index.php

Y

L \I International Research Journal of Education and Technology (IRJEdT)
IRJET || 1SSN: 2581-7795, Impact Factor 5.007 ||

| Peer-Reviewed | Open Access | International Journal ||
|| Volume: 09 | Issue: 11 | Nov 2026 | www.irjweb.com ||

Wovk It on Personal Lie
RESULTS o Ssxmal "‘z:‘ Verbl
| | n e 1o compless ey haaching respemsby btes ke subect prepar 119 s )
This section presents the analysis and interpretation of the z:::;""“m’::z‘:m N
data gathered from the respondents of the study. 1 tscan vey dependng n de sy of iy eaching bud md iminsrative iol Ofin
ks
. 3 l(ﬁmm‘wuﬂxglmmmm'm.mlgvmm i Alwass
1. The Profile of the Respondents ’ Tﬂ:‘m:'ﬂ*'*':'":“‘::h N i
. . . ks L i ~
Figure 1 presents the profile of the respondents in terms of Wbt v reambarianlarrs. oy dier AR Ay
i i | kv congh tex o levi mtn i ontide of wark, i oy rode o o sty
number .of tez&chmg loads handled, number. of sub.]ect I el g kgl i 101 O
preparations. Figure 2 presents the frequency of interactions o Myerh el o s a ey o, g e i N Ahn
i i and e, despie fhe deraanch of ma koachirg repoesinide c ks
with colleagues and superiors. ki kil aautehe o o e ot
7. womrelason daing lighier loacking pmiads. Alhough peak S prosest 2 g, i% Ay
. ’ . | ry st i st |
Figure 1. Female LOHBs” number of teaching loads handled . ”'::Th,:m;:,,nmhwmd e, -
and number of subject preparations. Wt o e Che Phataing s o e dsenlk o e . TN
P q 1 fioc] chat work-reiatad worom $ocs s aflst try pessons restioesbipn, sven thaugh vy i Oftea
o wachng prosact baddh s and | heone lews e b0 Socum om oy Doy or ol lie 1
g 1 fseiefindwith b | ey i o el e bk e of L b, hugh
. - 10 Shere are periods whee B haduace Jeam herily donants woek, rmiking 4 asdor b martany s Abways
" 2 = el weldeng
o4 Groeral Weighted Mean 326 Aan-Very Good
- 20 w0
"’ & Legend: 3.25 - 4.00 - Always (Very Good); 2.50 — 3.24 - Often (Good);
9 : 1.75 - 2.49 - Sometimes (Poor); 1.00 — 1.74 — Never (Very Poor)
x o 1N
2 7 » .‘;' 1 2 3 . s Table 2. Work-Life Balance of the Respondents in terms of
Personal Coping
Number of Teaching Losds Mandhed Number of Susyect Preparations

Perrasal Coping with Work-LiG Bolaww

Wenghted Verbal

Mean Descriptien
¥ el TaliBad by 05 ok | do s & Dectres, s delly whes 1 see my
wndort) Sarviag wal provirg Soon Ge suteial | o 1 Sonmms
3 Toon wtfad wih the sppon | recen frem oy colieagues, ¥8ugh of tises | 154 Ohm
= wiah there was o pealoce of corrmsscation fre the admriantion e
1 oeh it iy commpemnation Rily se8acts B ofFomt and thane | ienent b ry wolk,

Noo Statement

Figure 2. Female LOHB’s frequency of interaction with
colleagues and immediate superiors

fan 3. repring koacen s gradiny cfen g Sevend evy guad 3N Al
1 bl -l for y o (b petrntoe, fough
‘ sovetiencs borg ¢ pat hew fmaldy poowher ke v Sood besw sl i e harpee 118 Often

10 wadern Adesny

| foel cmidy socue b ey o 6 0 bortnsty on un Diowty bashy, despie e Dt #ae o0y m on
poben bcks fe dobiny asd beaein of (0 dne enghanon

1w sadalind w0 O opportaeton Bor prodostioned developrens aalably te e, Wt |
wids there wure peee ewoeces ectfaly tikeed for pan<re bcsren

"
7]
- 14} Always
o
T | foed Bt ery woddend & prresdly smssgeable, bat fooe oo e, peticulasy 130 Alwaeys
B damng prakeg peseds, when £ cea foed seare
" N | wer sefiafiod wih the oot | hwve 00 ey ndewn Snarniog s devekoposnt, sl 144 Adinme
Bt progeons 5 e of B n sowieding wpecs of vy w0l ey
it g |fodd funt | e cxngh ameomy b racke dovishion sbowt hrw | hewh g Shemes, L& -
wiveh diows tne (r Lt ery Jensins 10 F1 oy swbonis" monds a0 Lmescsts .
10 | = mtafied with evy oveall opereaie a8 oot o o bhoefy ban, Bosgh | 148
- =
Ko . Thace » war wrew s Fve thves s O » Tw . ™rkce o Powr thrws s Ve S
- —re ~re - - —— —— - PR

wnk o oo oo ooty and covagiam B e e Baoe and Frt | o e ey ek Always

General Welghted Mean a Often - Goad

£

3

¥ A1 bebem ety by Ca v et L Lt A LI I

. Legend: 3.25 - 4.00 - Always (Very Good); 2.50 - 3.24 - Often (Good);
2. The Work-Life Balance of the Respondents 1.75 - 2.49 - Sometimes (Poor); 1.00 - 1.74 - Never (Very Poor)

Table 1. Work-Life Balance of the Respondents in terms of

Work Impact on Personal Life 3. The significant relationship between the profile

of the respondents and their work-life balance
Table 3. Analysis of the Relationship between the Profile of the
Respondents and their Work-Life Balance
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Carrelation Between the Profile of the Respondents and the Study Variables

Personal Coping
Profile of the Respondents Work mpacten yith Work-Life
Balance
Number of teaching Pearsun Coerelation -.154 -300
loads handled Sig. (2-tailed) 401 5
N L) o
Pearson Correlation -.379 -.373°
Number of subject
prersncs> e Sig. (2-tailed) 033 035
N 102 102
”'7 e AL _' . = .7’ - -
Frequency of intersction Pearsan Correlation 162 100
with co-workers Slg, 12-tailed) 375 SER
N 102 om
B RrSOX O 65 -0
Frequency of interaction a"“_n Sonelition '3{:) I 14
with immediate superiors 8. (2 tailed) 2 939
N 102 102

Note N = 102, *p < 05 {2-aaied)
Discussion

Figure 1 presents the data which revealed that among the
102 female lecturers-on-hourly-basis (LOHB) respondents,
the largest group—32 or 31.37%—handled 24 teaching
units. This was followed by 30 female LOHB respondents
or 29.41% who handled 27 units. [2] [3]. Meanwhile, 20
female LOHB faculty members or 19.61% each reported
handling 30 units, and another 20 or 19.61% of the female
LOHB respondents had 33 units. In terms of subject
preparations, 43 or 42.16% female LOHBs reported
handling four different preparations, while 38 or 37.25%
handled three. [4] [5]. A smaller group—16 or 15.69% of
the female LOHB respondents—reported managing five
preparations, and 5 or 4.90% of them handled two. No
respondents reported handling only one preparation. [6]

[7]. [8] [8]

Figure 2 presents the interactions with co-workers and
immediate superiors of the female LOHB wherein 42 or
41.18% reported engaging with colleagues four times a
week, followed by 32 or 31.37% of the female LOHB
respondents who interacted three times a week with their
co-workers; 27 or 26.74% of the female respondents had
interactions five times a week [10] [11]. Only 1 respondent
(0.98%) reported interaction twice a week, while none
indicated a once-a-week interaction or no interaction atall.
[12] [13].With these findings, there is a reason to believe
that frequent interactions with colleagues may support a
positive working environment and help ease the pressures
of academic responsibilities. In fact, regular collaboration
and communication can contribute to a more manageable
and balanced work experience [14] [15]. As for interaction
with immediate superiors, 43 or 42.16% of the female
LOHB respondents reported meeting with them three
times a week, followed by 26 or 25.49% who declared
interaction with their immediate supervisors four times a
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week. Additionally, 18 or 17.65% of the female LOHB
respondents reported interactions with their supervisors
five times a week; 13 or 12.75% declared a twice-a-week
interaction with supervisors, and 2 or 1.96% declared an
interaction once a week. No one reported having no
interaction at all. [16] [17].

Table 1 presents the work-life balance of female lecturers-
on-hourly-basis (LOHB) in terms of work impact on
personal life. The data yielded a general weighted mean of
3.25, which was verbally described as “Always” and
interpreted as “Very Good.” This result indicated that they
consistently experienced the challenges of balancing their
professional and personal lives. Such findings offered
valuable insights into their capacity to manage academic
responsibilities while striving to maintain personal well-
being. [18] [19].

The highest-rated statements, each with a weighted mean
of 3.57, were verbally described as “Always” and
interpreted as “Very Good.” These statements were “My
job as a lecturer offers me some flexibility to manage both
work and personal commitments, but there are limits due
to the fluctuating nature of class demands and deadlines”
and “I feel satisfied with how I manage my work and
personal life balance most of the time, though there are
periods when the balance leans heavily towards work,
making it harder to maintain personal well-being.” These
responses suggested that while the flexibility of their roles
was appreciated, the unpredictability of academic
workload presented ongoing challenges. This finding
aligned with the observation that although job flexibility
could support work-life balance, its benefits were often
constrained by fluctuating workloads and time demands
[20].

The findings illustrated a clear picture of female LOHB
respondents’ work-life balance—marked by adaptability
and commitment, but also burdened by workload
management and personal sacrifices. To further support
their well-being, institutions were encouraged to provide
interventions such as time management training, adjusted
workloads, and structured recovery opportunities.

Meanwhile, in terms of personal coping with work-life
balance, it can be gleaned from Table 2 that the general
weighted mean for personal coping with work-life balance
among female lecturers-on-hourly-basis (LOHB)
respondents was 3.21, described as “Often” and interpreted
as “Good.” This indicated that while these women
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generally coped well with their dual responsibilities, there
were key areas of concern that affected their overall work-
life balance. The highest-rated item was: “I feel that my
compensation fully reflects the effort and time | invest in
my work, as preparing lessons and grading often go
beyond my paid hours,” which scored a mean of 3.71,
described as “Always” and interpreted as “Very Good.”
This was somewhat surprising given the frequent mention
of financial dissatisfaction among part-time faculty in prior
studies. For instance, many part-time instructors faced
economic hardship due to low pay and lack of benefits
[21]. However, this finding may have reflected adaptive
coping mechanisms, such as gratitude for employment
opportunities [22], especially in areas with limited job
options. In contrast, the lowest-rated item was: “I feel
fulfilled by the work 1 do as a lecturer, especially when |
see my students learning and growing from the material |
teach,” with a mean of 2.33, described as “Sometimes”
and interpreted as “Poor.” This suggested that some female
LOHB respondents struggled to derive personal fulfillment
from teaching. The lack of long-term employment stability
may have hindered their ability to feel connected to
institutional goals. Fulfillment or self-actualization was
harder to attain when basic job security or recognition was
lacking [23]. Similarly, part-time faculty often felt
excluded from campus culture, affecting their engagement
and sense of purpose 24].

Finally, Table 3 presents the analysis of whether certain
aspects of the profile of female LOHB respondents were
significantly related to their work impact on personal life
and their personal coping with work-life balance. The data
were interpreted using Pearson correlation, and only one
area showed statistically significant results. The number of
teaching loads showed a negative correlation with both
work impact on personal life (r = -0.154, p = 0.401) and
personal coping (r = -0.300, p = 0.095), but these
relationships were not statistically significant. This meant
that while heavier teaching loads might have slightly
related to more challenges in balancing work and life, the
results were not strong enough to confirm this relationship.
This finding aligned with the observation that while
workload volume affected faculty stress, other factors—
such as the availability of support systems or intrinsic
motivation—often mediated the actual impact on work-life
balance [25]. Additionally, female part-time teachers,
despite often handling multiple teaching responsibilities,
developed personal strategies to adapt and cope with load-
related stress, reducing its direct impact [26].
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Interestingly, the number of subject preparations was
significantly and negatively correlated with both work
impact on personal life (r = -0.379, p = 0.033) and
personal coping (r =-0.373, p = 0.035). This meant that as
LOHB women handled more subject preparations, their
ability to manage work-life balance decreased, and the
impact of work on their personal life increased. This made
sense in the academic setting, as multiple preparations
required more planning, content creation, and cognitive
engagement, all of which added to the invisible workload.
Teachers handling diverse subject content experienced
greater mental fatigue, which undermined their ability to
balance professional and personal demands [27].
Similarly, female part-time faculty faced amplified
challenges when preparing for multiple subjects, often
without adequate institutional support [28]. This result
underscored the need for higher education institutions to
be more mindful when assigning diverse subject
responsibilities to female LOHB faculty members, who
may also have been balancing family and caregiving roles.

The frequency of interaction with co-workers was
negatively correlated with both dimensions of work-life
balance (work impact: r = -0.162, p = 0.375; coping: r = -
0.100, p = 0.588), though the relationships were not
statistically significant. This suggested that more frequent
interaction with colleagues might have been associated
with slightly better coping among female LOHB
respondents. While not significant in this data set, collegial
relationships contributed to a sense of belonging, which
could buffer the stressors of academic employment [29].
LOHB instructors who felt integrated into their academic
communities experienced less burnout and greater
emotional resilience [30].

Finally, the data showed that the frequency of interaction
with immediate superiors had no relationship with work-
life balance (work impact: r =0.065, p =0.723; coping: r =
-0.014, p = 0.939). These non-significant results implied
that communication with superiors did not meaningfully
affect either the work’s impact on personal life or coping
ability among respondents. This finding might have
reflected a lack of meaningful engagement between part-
time faculty and their administrators. Many part-time
faculty felt isolated or excluded from decision-making
processes, which limited the influence that their
supervisors could have on their well-being or work-life
balance [31].
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4. The Implications taken from the results of the
study

The findings from this study revealed a crucial balancing
act for female lecturers-on-hourly-basis (LOHB), who
dealt with the nature of professional demands and personal
well-being with notable effort and resilience. While they
generally rated their work-life balance as “Very Good,”
this came with a condition—particularly during peak
academic periods when tasks like grading and lesson
preparation spilled into personal time. The appreciated
flexibility of their roles often clashed with the
unpredictability of workloads, suggesting that the very
structure of part-time academic work, while manageable in
appearance, contained underlying challenges that
frequently affected personal boundaries. Despite these
pressures, many female LOHB reported satisfaction in
managing their roles, highlighting both the adaptability
and inner strength they brought to their profession.

However, the coping strategies used by female LOHBs
told a more complex story. Although they often managed
to balance responsibilities and even felt recognized or
supported in terms of professional development, the data
showed that personal fulfillment from teaching remained
inconsistent. Some respondents expressed that they only
“sometimes” felt fulfilled in their roles, a finding that may
have stemmed from the lack of long-term job security and
limited integration into institutional culture. Emotional
support, recognition, and opportunities for meaningful
engagement were evidently crucial yet under-addressed
dimensions of their professional lives.

The correlation data added another layer of insight: while
workload volume did not significantly affect work-life
balance, the number of subject preparations did. LOHB
women handling multiple subjects experienced more
strain, suggesting that cognitive and emotional labor—not
just teaching hours—played a significant role in their
ability to cope. Additionally, while peer interactions
slightly helped lessen stress, the minimal influence of
supervisor interactions hinted at a missed opportunity for
institutional support. These findings underscored the need
for policies that limited excessive subject preparations,
fostered collaboration, and promoted inclusive recognition
and development programs. Doing so would not only have
eased the burden on female LOHB but also enhanced their
sense of belonging, fulfillment, and professional growth
within the academic community.
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CONCLUSION

The results revealed that the 102 female lecturers-on-
hourly-basis (LOHB) experienced a considerable level
of work-related demands in relation to their teaching
assignments, subject preparations, and professional
interactions. Most respondents handled teachingloads
ranging from 24 to 27 units, while the majority
prepared three to four different subjects. These
findings suggested that the respondents managed
multiple academic responsibilities alongside their
personal commitments.

In terms of the impact of work on personal life, the
overall weighted mean of 3.25, verbally interpreted as
Always and described as Very Good, indicated that the
respondents generally demonstrated a positive
capacity to manage the relationship between their
professional and personal responsibilities. This
suggested that, despite the demands of their teaching
assignments, they were generally able to maintain a
degree of balance between work and personal life.

Regarding personal coping with work-life balance, the
overall weighted mean of 3.21, interpreted as Often
and described as Good, indicated that the respondents
employed various coping practices to manage their
professional responsibilities. Compensation,
professional development, and the perceived impact of
their work on students were among the more favorably
rated aspects. However, the comparatively lower rating
for fulfillment derived from teaching suggested that
personal satisfaction remained an area that could
benefit from further attention.

Furthermore, the correlation analysis showed that
teaching loads, frequency of interaction with co-
workers, and frequency of interaction with immediate
superiors did not have statistically significant
relationships with either work impact on personal life
or personal coping with work-life balance. In contrast,
the number of subject preparations had a statistically
significant negative relationship with both variables.
This indicated that an increase in the number of
different subjects prepared was associated with lower
ratings of work-life balance and personal coping. Thus,
among the professional factors examined, subject
preparations emerged as the only variable significantly
associated with the respondents’ work-life experiences.
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Overall, the findings established that the respondents
generally maintained a favorable level of work-life
balance and demonstrated good personal coping
practices. Nevertheless, the number of subject
preparations appeared to be an important
consideration in understanding their experiences. The
study therefore highlighted the importance of
managing academic assignments, particularly the
distribution of subject preparations, to help minimize
work-related demands and support the personal well-
being and professional effectiveness of lecturers-on-
hourly-basis.
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