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Abstract  
 
This study examined the work-life balance of female lecturers-
on-hourly-basis (LOHB), focusing on their professional profiles, 
the impact of work on personal life, personal coping practices, 
and the relationships among selected work-related factors and 
work-life balance indicators. Specifically, it considered 
teaching loads, number of subject preparations, frequency of 
interaction with co-workers, and frequency of interaction with 
immediate superiors. A quantitative descriptive-correlational 
research design was employed, involving 102 female LOHB as 
respondents. Data were gathered through a structured 
questionnaire covering the respondents’ professional profiles, 
work impact on personal life, and personal coping with work-
life balance. Frequency and percentage, weighted mean, and 
Pearson product-moment correlation were used to analyze the 
data. Results showed that most respondents handled 24 to 27 
teaching units and prepared three to four subjects. The overall 
weighted mean for work impact on personal life was 3.25, 
interpreted as Always and Very Good, while personal coping 
obtained a weighted mean of 3.21, interpreted as Often and 
Good. Correlation analysis revealed that teaching loads, co-
worker interaction, and interaction with immediate superiors 
had no statistically significant relationships with either work 
impact on personal life or personal coping. However, the 
number of subject preparations demonstrated significant 
negative relationships with both variables. These findings 
indicated that although the respondents generally maintained 
a favorable level of work-life balance and demonstrated good 
coping practices, the number of subject preparations remained 
an important factor associated with their work-life 
experiences. The study emphasized the importance of 
managing teaching assignments and subject preparations to 
promote lecturers’ personal well-being and professional 
effectiveness. 
 
Keywords: coping practices, female lecturers, subject 
preparations, teaching loads, work-life balance 

 
INTRODUCTION 
 
Balancing work and personal life has become an increasingly 
significant challenge for women lecturers employed on an 
hourly basis (LOHB) in higher education institutions. Despite 
their important contributions to teaching, student 
development, and institutional academic goals, these women 
often experience employment conditions characterized by 
irregular work schedules, limited employment benefits, and 

demanding workloads that may be comparable to, or even 
greater than, those of full-time faculty members. In addition 
to their professional responsibilities, many are expected to 
manage multiple teaching assignments, prepare for different 
subjects, pursue other employment opportunities, and fulfill 
family obligations, including childcare, household 
management, and caregiving. These overlapping 
responsibilities may result in physical exhaustion, emotional 
strain, and difficulty allocating sufficient time for personal 
needs and family life. 
 
The challenges experienced by women LOHB are further 
compounded by the demands of balancing professional 
expectations with traditional gender roles, which often place 
a disproportionate share of domestic and caregiving 
responsibilities on women. Consequently, their capacity to 
maintain work-life balance may be affected not only by the 
number of hours they teach but also by the number of 
subject preparations, the availability of workplace support, 
and their opportunities to exercise control over their 
schedules.  
 
Although coping strategies such as effective time 
management, personal discipline, family support, collegial 
relationships, and professional development may help them 
manage competing responsibilities, these strategies may be 
insufficient when employment arrangements remain 
unstable and institutional support is limited. 
 
These circumstances demonstrate that work-life balance 
among women LOHB should not be regarded solely as an 
individual responsibility but also as an institutional and 
societal concern. From a Gender and Development (GAD) 
perspective, understanding their experiences is essential to 
recognizing gender-related inequalities in academic 
employment and promoting more inclusive working 
environments.  
 
 
Examining their professional circumstances, the impact of 
work on their personal lives, and their coping practices may 
provide valuable insights into the factors associated with 
their overall well-being. Such understanding can inform 
institutional initiatives, including equitable workload 
distribution, flexible scheduling, wellness and psychosocial 
support programs, professional development opportunities, 
and mentorship mechanisms. Ultimately, recognizing and 
addressing the work-life challenges of women LOHB can 
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contribute to their personal well-being, professional 
empowerment, and sustained contribution to the quality of 
higher education. 
 
 
Statement of the Problem 
 
This study aimed to identify the relationship between the 
profile and the work-life balance among lecturers-on-hourly-
basis faculty of NEUST. Specifically, it aimed to answer the 
following questions:  

1. How may the profile of the respondents be 
described in terms of:  

a. number of teaching loads handled;  
b. number of subject preparations;  
c. frequency of interaction with co-workers; and  
d. frequency of interaction with immediate superiors?  
2. How may the work-life balance of the respondents 

be described in terms of:  
a. work impact on personal life; and  
b. personal coping with work-life balance?  
3. Is there a significant relationship between the 

profile of the respondents and their work-life 
balance?  

4. What implications may be taken from the results of 
the study? 

 
MATERIALS AND METHODS  
 
Research Design 
 
The study employed a quantitative descriptive-correlational 
research design to determine the work-life balance of female 
lecturers-on-hourly-basis (LOHB). The descriptive 
component was used to determine the respondents' profile 
in terms of the number of teaching loads handled, number of 
subject preparations, frequency of interaction with co-
workers, and frequency of interaction with immediate 
superiors. It also assessed their work-life balance in terms of 
work impact on personal life and personal coping with work-
life balance. Meanwhile, the correlational component was 
utilized to determine whether significant relationships 
existed between the respondents' profile variables and the 
two dimensions of work-life balance. The descriptive-
correlational design was appropriate because the study 
examined existing conditions and relationships among 
variables without manipulating or introducing an 
intervention [1] 
 

Respondents of the Study 
 
The respondents of the study consisted of 102 female 
lecturers-on-hourly-basis (LOHB) who were employed in 
higher education institutions. They were selected as the 

primary sources of information regarding their professional 
responsibilities, workplace interactions, and experiences in 
managing work-life balance. The respondents were described 
according to the number of teaching units handled, number of 
subject preparations, frequency of interaction with co-
workers, and frequency of interaction with immediate 
superiors. These characteristics served as the profile 
variables examined in relation to their work-life balance. 
 

Procedures 
 
The study utilized a structured questionnaire as the primary 
data-gathering instrument. The questionnaire consisted of 
three major parts. The first part gathered information about 
the respondents' profile, particularly their number of 
teaching loads handled, number of subject preparations, 
frequency of interaction with co-workers, and frequency of 
interaction with immediate superiors. The second part 
assessed the respondents' work-life balance in terms of 
work impact on personal life. It consisted of ten statements 
that examined their ability to fulfill teaching responsibilities 
while maintaining personal, family, social, and health-related 
commitments. The third part focused on personal coping 
with work-life balance. It also consisted of ten statements 
that assessed their fulfillment in teaching, satisfaction with 
workplace support, compensation, recognition, job security, 
professional development, workload management, teaching 
autonomy, and overall work experience. The responses were 
evaluated using weighted means and verbal descriptions, 
including Sometimes, Often, and Always, to determine the 
extent to which the respondents experienced the identified 
conditions. 
 

Statistical Treatment  
 
The data gathered were analyzed using appropriate 
descriptive and inferential statistical techniques. Frequency 
and Percentage. These were used to describe the profile of 
the respondents in terms of the number of teaching loads 
handled, number of subject preparations, and frequency of 
interaction with co-workers and immediate superiors. 
Weighted Mean. This was utilized to determine the extent of 
work impact on personal life and personal coping with work-
life balance. The computed weighted means were 
interpreted using the corresponding verbal descriptions to 
identify the respondents' overall assessment of the two 
dimensions. Pearson Product-Moment Correlation 
Coefficient (Pearson r). This was employed to determine the 
significant relationships between the respondents' profile 
variables and their work-life balance in terms of work 
impact on personal life and personal coping with work-life 
balance. The significance of the relationships was examined 
using the two-tailed significance values at the 0.05 level of 
significance. 
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RESULTS 
 
This section presents the analysis and interpretation of the 
data gathered from the respondents of the study. 
 

1. The Profile of the Respondents  
Figure 1 presents the profile of the respondents in terms of 
number of teaching loads handled, number of subject 
preparations. Figure 2 presents the frequency of interactions 
with colleagues and superiors.  

 
Figure 1. Female LOHBs’ number of teaching loads handled 
and number of subject preparations. 

 
 
Figure 2.  Female LOHB’s frequency of interaction with 
colleagues and immediate superiors  

 
 
2. The Work-Life Balance of the Respondents 
Table 1. Work-Life Balance of the Respondents in terms of 
Work Impact on Personal Life 

 
Legend: 3.25 - 4.00 - Always (Very Good); 2.50 – 3.24 - Often (Good); 

1.75 - 2.49 - Sometimes (Poor); 1.00 – 1.74 – Never (Very Poor) 

 
Table 2. Work-Life Balance of the Respondents in terms of 
Personal Coping  

 
Legend: 3.25 - 4.00 - Always (Very Good); 2.50 – 3.24 - Often (Good); 
1.75 - 2.49 - Sometimes (Poor); 1.00 – 1.74 – Never (Very Poor) 

 
3. The significant relationship between the profile 
of the respondents and their work-life balance 
Table 3. Analysis of the Relationship between the Profile of the 
Respondents and their Work-Life Balance 
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Discussion 

Figure 1 presents the data which revealed that among the 

102 female lecturers-on-hourly-basis (LOHB) respondents, 

the largest group—32 or 31.37%—handled 24 teaching 

units. This was followed by 30 female LOHB respondents 

or 29.41% who handled 27 units. [2] [3]. Meanwhile, 20 

female LOHB faculty members or 19.61% each reported 

handling 30 units, and another 20 or 19.61% of the female 

LOHB respondents had 33 units. In terms of subject 

preparations, 43 or 42.16% female LOHBs reported 

handling four different preparations, while 38 or 37.25% 

handled three. [4] [5]. A smaller group—16 or 15.69% of 

the female LOHB respondents—reported managing five 

preparations, and 5 or 4.90% of them handled two. No 

respondents reported handling only one preparation. [6] 

[7]. [8] [9]. 

Figure 2 presents the interactions with co-workers and 

immediate superiors of the female LOHB wherein 42 or 

41.18% reported engaging with colleagues four times a 

week, followed by 32 or 31.37% of the female LOHB 

respondents who interacted three times a week with their 

co-workers; 27 or 26.74% of the female respondents had 

interactions five times a week [10] [11]. Only 1 respondent 

(0.98%) reported interaction twice a week, while none 

indicated a once-a-week interaction or no interaction at all. 

[12] [13].With these findings, there is a reason to believe 

that frequent interactions with colleagues may support a 

positive working environment and help ease the pressures 

of academic responsibilities. In fact, regular collaboration 

and communication can contribute to a more manageable 

and balanced work experience [14] [15]. As for interaction 

with immediate superiors, 43 or 42.16% of the female 

LOHB respondents reported meeting with them three 

times a week, followed by 26 or 25.49% who declared 

interaction with their immediate supervisors four times a 

week. Additionally, 18 or 17.65% of the female LOHB 

respondents reported interactions with their supervisors 

five times a week; 13 or 12.75% declared a twice-a-week 

interaction with supervisors, and 2 or 1.96% declared an 

interaction once a week. No one reported having no 

interaction at all. [16] [17]. 

Table 1 presents the work-life balance of female lecturers-

on-hourly-basis (LOHB) in terms of work impact on 

personal life. The data yielded a general weighted mean of 

3.25, which was verbally described as “Always” and 

interpreted as “Very Good.” This result indicated that they 

consistently experienced the challenges of balancing their 

professional and personal lives. Such findings offered 

valuable insights into their capacity to manage academic 

responsibilities while striving to maintain personal well-

being. [18] [19]. 

The highest-rated statements, each with a weighted mean 

of 3.57, were verbally described as “Always” and 

interpreted as “Very Good.” These statements were “My 

job as a lecturer offers me some flexibility to manage both 

work and personal commitments, but there are limits due 

to the fluctuating nature of class demands and deadlines” 

and “I feel satisfied with how I manage my work and 

personal life balance most of the time, though there are 

periods when the balance leans heavily towards work, 

making it harder to maintain personal well-being.” These 

responses suggested that while the flexibility of their roles 

was appreciated, the unpredictability of academic 

workload presented ongoing challenges. This finding 

aligned with the observation that although job flexibility 

could support work-life balance, its benefits were often 

constrained by fluctuating workloads and time demands 

[20]. 

The findings illustrated a clear picture of female LOHB 

respondents’ work-life balance—marked by adaptability 

and commitment, but also burdened by workload 

management and personal sacrifices. To further support 

their well-being, institutions were encouraged to provide 

interventions such as time management training, adjusted 

workloads, and structured recovery opportunities.  

Meanwhile, in terms of personal coping with work-life 

balance, it can be gleaned from Table 2 that the general 

weighted mean for personal coping with work-life balance 

among female lecturers-on-hourly-basis (LOHB) 

respondents was 3.21, described as “Often” and interpreted 

as “Good.” This indicated that while these women 
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generally coped well with their dual responsibilities, there 

were key areas of concern that affected their overall work-

life balance. The highest-rated item was: “I feel that my 

compensation fully reflects the effort and time I invest in 

my work, as preparing lessons and grading often go 

beyond my paid hours,” which scored a mean of 3.71, 

described as “Always” and interpreted as “Very Good.” 

This was somewhat surprising given the frequent mention 

of financial dissatisfaction among part-time faculty in prior 

studies. For instance, many part-time instructors faced 

economic hardship due to low pay and lack of benefits 

[21]. However, this finding may have reflected adaptive 

coping mechanisms, such as gratitude for employment 

opportunities [22], especially in areas with limited job 

options. In contrast, the lowest-rated item was: “I feel 

fulfilled by the work I do as a lecturer, especially when I 

see my students learning and growing from the material I 

teach,” with a mean of 2.33, described as “Sometimes” 

and interpreted as “Poor.” This suggested that some female 

LOHB respondents struggled to derive personal fulfillment 

from teaching. The lack of long-term employment stability 

may have hindered their ability to feel connected to 

institutional goals. Fulfillment or self-actualization was 

harder to attain when basic job security or recognition was 

lacking [23]. Similarly, part-time faculty often felt 

excluded from campus culture, affecting their engagement 

and sense of purpose 24]. 

Finally, Table 3 presents the analysis of whether certain 

aspects of the profile of female LOHB respondents were 

significantly related to their work impact on personal life 

and their personal coping with work-life balance. The data 

were interpreted using Pearson correlation, and only one 

area showed statistically significant results. The number of 

teaching loads showed a negative correlation with both 

work impact on personal life (r = -0.154, p = 0.401) and 

personal coping (r = -0.300, p = 0.095), but these 

relationships were not statistically significant. This meant 

that while heavier teaching loads might have slightly 

related to more challenges in balancing work and life, the 

results were not strong enough to confirm this relationship. 

This finding aligned with the observation that while 

workload volume affected faculty stress, other factors—

such as the availability of support systems or intrinsic 

motivation—often mediated the actual impact on work-life 

balance [25]. Additionally, female part-time teachers, 

despite often handling multiple teaching responsibilities, 

developed personal strategies to adapt and cope with load-

related stress, reducing its direct impact [26]. 

Interestingly, the number of subject preparations was 

significantly and negatively correlated with both work 

impact on personal life (r = -0.379, p = 0.033) and 

personal coping (r = -0.373, p = 0.035). This meant that as 

LOHB women handled more subject preparations, their 

ability to manage work-life balance decreased, and the 

impact of work on their personal life increased. This made 

sense in the academic setting, as multiple preparations 

required more planning, content creation, and cognitive 

engagement, all of which added to the invisible workload. 

Teachers handling diverse subject content experienced 

greater mental fatigue, which undermined their ability to 

balance professional and personal demands [27]. 

Similarly, female part-time faculty faced amplified 

challenges when preparing for multiple subjects, often 

without adequate institutional support [28]. This result 

underscored the need for higher education institutions to 

be more mindful when assigning diverse subject 

responsibilities to female LOHB faculty members, who 

may also have been balancing family and caregiving roles. 

The frequency of interaction with co-workers was 

negatively correlated with both dimensions of work-life 

balance (work impact: r = -0.162, p = 0.375; coping: r = -

0.100, p = 0.588), though the relationships were not 

statistically significant. This suggested that more frequent 

interaction with colleagues might have been associated 

with slightly better coping among female LOHB 

respondents. While not significant in this data set, collegial 

relationships contributed to a sense of belonging, which 

could buffer the stressors of academic employment [29]. 

LOHB instructors who felt integrated into their academic 

communities experienced less burnout and greater 

emotional resilience [30]. 

Finally, the data showed that the frequency of interaction 

with immediate superiors had no relationship with work-

life balance (work impact: r = 0.065, p = 0.723; coping: r = 

-0.014, p = 0.939). These non-significant results implied 

that communication with superiors did not meaningfully 

affect either the work’s impact on personal life or coping 

ability among respondents. This finding might have 

reflected a lack of meaningful engagement between part-

time faculty and their administrators. Many part-time 

faculty felt isolated or excluded from decision-making 

processes, which limited the influence that their 

supervisors could have on their well-being or work-life 

balance [31]. 
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4. The Implications taken from the results of the 
study 

The findings from this study revealed a crucial balancing 

act for female lecturers-on-hourly-basis (LOHB), who 

dealt with the nature of professional demands and personal 

well-being with notable effort and resilience. While they 

generally rated their work-life balance as “Very Good,” 

this came with a condition—particularly during peak 

academic periods when tasks like grading and lesson 

preparation spilled into personal time. The appreciated 

flexibility of their roles often clashed with the 

unpredictability of workloads, suggesting that the very 

structure of part-time academic work, while manageable in 

appearance, contained underlying challenges that 

frequently affected personal boundaries. Despite these 

pressures, many female LOHB reported satisfaction in 

managing their roles, highlighting both the adaptability 

and inner strength they brought to their profession. 

However, the coping strategies used by female LOHBs 

told a more complex story. Although they often managed 

to balance responsibilities and even felt recognized or 

supported in terms of professional development, the data 

showed that personal fulfillment from teaching remained 

inconsistent. Some respondents expressed that they only 

“sometimes” felt fulfilled in their roles, a finding that may 

have stemmed from the lack of long-term job security and 

limited integration into institutional culture. Emotional 

support, recognition, and opportunities for meaningful 

engagement were evidently crucial yet under-addressed 

dimensions of their professional lives. 

The correlation data added another layer of insight: while 

workload volume did not significantly affect work-life 

balance, the number of subject preparations did. LOHB 

women handling multiple subjects experienced more 

strain, suggesting that cognitive and emotional labor—not 

just teaching hours—played a significant role in their 

ability to cope. Additionally, while peer interactions 

slightly helped lessen stress, the minimal influence of 

supervisor interactions hinted at a missed opportunity for 

institutional support. These findings underscored the need 

for policies that limited excessive subject preparations, 

fostered collaboration, and promoted inclusive recognition 

and development programs. Doing so would not only have 

eased the burden on female LOHB but also enhanced their 

sense of belonging, fulfillment, and professional growth 

within the academic community. 

 
CONCLUSION 
 
The results revealed that the 102 female lecturers-on-
hourly-basis (LOHB) experienced a considerable level 
of work-related demands in relation to their teaching 
assignments, subject preparations, and professional 
interactions. Most respondents handled teaching loads 
ranging from 24 to 27 units, while the majority 
prepared three to four different subjects. These 
findings suggested that the respondents managed 
multiple academic responsibilities alongside their 
personal commitments. 
 
In terms of the impact of work on personal life, the 
overall weighted mean of 3.25, verbally interpreted as 
Always and described as Very Good, indicated that the 
respondents generally demonstrated a positive 
capacity to manage the relationship between their 
professional and personal responsibilities. This 
suggested that, despite the demands of their teaching 
assignments, they were generally able to maintain a 
degree of balance between work and personal life. 
 
Regarding personal coping with work-life balance, the 
overall weighted mean of 3.21, interpreted as Often 
and described as Good, indicated that the respondents 
employed various coping practices to manage their 
professional responsibilities. Compensation, 
professional development, and the perceived impact of 
their work on students were among the more favorably 
rated aspects. However, the comparatively lower rating 
for fulfillment derived from teaching suggested that 
personal satisfaction remained an area that could 
benefit from further attention. 
 
Furthermore, the correlation analysis showed that 
teaching loads, frequency of interaction with co-
workers, and frequency of interaction with immediate 
superiors did not have statistically significant 
relationships with either work impact on personal life 
or personal coping with work-life balance. In contrast, 
the number of subject preparations had a statistically 
significant negative relationship with both variables. 
This indicated that an increase in the number of 
different subjects prepared was associated with lower 
ratings of work-life balance and personal coping. Thus, 
among the professional factors examined, subject 
preparations emerged as the only variable significantly 
associated with the respondents’ work-life experiences. 
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Overall, the findings established that the respondents 
generally maintained a favorable level of work-life 
balance and demonstrated good personal coping 
practices. Nevertheless, the number of subject 
preparations appeared to be an important 
consideration in understanding their experiences. The 
study therefore highlighted the importance of 
managing academic assignments, particularly the 
distribution of subject preparations, to help minimize 
work-related demands and support the personal well-
being and professional effectiveness of lecturers-on-
hourly-basis. 
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